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INTRODUCTION 

The Challenging Learning Process (CLP) is a tailor-made, long-term development process for your school. Bradley Barton Primary School and 

Nursery in Newton Abbot began working with Challenging Learning in October 2019.  Working with leaders, a vision for Bradley Barton Primary 

School and Nursery was established: 

 

 ‘We believe learning is a pleasurable struggle and through mistakes, discoveries are created.  We believe that through challenge and 

joyful learning everyone will thrive; with everyone having the language and curiosity to ask questions that will deepen learning’.   

 

This vision provides the focus for the Challenging Learning Process across the school and nursery.  

 

Bradley Barton Primary School and Nursery has 435 pupils from nursery through to Year 6 with 17 teachers providing a pupil to teacher ratio of 
25:1.  
   

Staff and leaders had been introduced to some of the principles of Challenging Learning through a Devon School Network event and had 

visited Highweek Primary School who began work on a Challenging Learning Process in 2016.  Following this visit, leaders requested 

Challenging Learning complete a baseline assessment of their school in November 2019.  Initial work with school leaders has identified the 

following aims to focus on: 

• A culture of challenge for all learners 
 

• Learners who are resilient and who examine and learn from their mistakes 
 

• A language for learning that is modelled at all levels 

 

Central to the development of these themes is a focus on building learning skills for life and a sustainable model of professional learning for all 

staff. Through the CLP, we aim to create a powerful learning culture and as a result, improve learning dispositions and skills for all. 
 

 

 

http://www.challenginglearning.com/
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OVERVIEW 
 

Engaging with Challenging Learning places an emphasis on process; it will not just be a series of workshop events, but continuous cycles of 

action learning. The process will be both on-going and developmental, building your capacity to leave a lasting legacy of stronger learning for 

stronger lives. 

 

The Challenging Learning Process (CLP) creates sustainable change by focussing on learning within each of the following groups: 
 

• Leadership 

• Coaching 

• Teaching and Support Staff  

• Pupils 

• Parents  
 

This builds capacity for organisational growth, leading to shared ownership, distributed leadership and a culture of collaborative learning and 

collective efficacy. For this to succeed, each group in the CLP will need to be involved in continuous action learning, so that theory and ideas 

are trialled in practice, and new learning is reflected upon. 

 

For this to succeed, the school will need to: 
 

• Provide time for the staff to engage in peer coaching and action learning cycles 

• Provide time for training sessions for staff and follow up during staff meetings where necessary 

• Select inspiring, enthusiastic and motivated staff to act as Challenge Coaches to ensure that tools, strategies and action learning cycles 

are being undertaken between the taught workshop days 

• Remain in dialogue with Challenging Learning throughout the process.  

 

Richard Kielty will be the Lead Consultant for the CLP outside of the ‘taught days’. He will be available by email, telephone and video 

conferencing and he will ensure the smooth operation of the project, administrating dates, reports and communications.  

He will work most closely with the school in face-to-face visits, to work with the staff, leaders and coaches. He will be supported by other CL 

Consultants who may, as well as delivering workshop events, also support in the collection of evidence throughout the process. 

 

http://www.challenginglearning.com/
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ABOUT THE BASELINE VISIT 
 

The Challenging Learning Process pays particular attention to evidence. We begin by collecting baseline data alongside the school, so that we 

can tailor-make the process for your context.  We collect mid-term evidence to check that everything is on track; and we then collect final 

evidence data to identify the gains made. In this way, our projects are structured around the three questions that drive learning: 
 

• Where are we going? 

• Where are we now? 

• What are our next steps? 

 

Before our visit, the school highlighted Challenge, A language for Learning and Growth Mindset as core areas for development (where are we 

going?) 
 

During the Baseline Visit our team takes a “snapshot” of the learning in your school, so we can identify existing patterns of practice in relation to 

your aims (where are we now?), and therefore together, plan next steps to maximise impact in the project (what are our next steps?) 

 

WHERE ARE WE GOING? 
 

On 6th November 2019, Challenging Learning consultant Richard Kielty visited Bradley Barton Primary School and Nursery.   The purpose of the 

visit was to ascertain how far along the journey towards it’s aims the school has travelled so far. This report provides a summary of the data 

collected on the day, our review of that data, and some recommendations for you to consider as next steps. 
 

The data was collected in the following ways:                           

• Learning walk observations 

• Senior Leadership Team meeting 

• Teacher consultation   

• Pupil consultation  

• Parent consultation 

• School Leaders Review meeting 

• Photographs taken within the school 

http://www.challenginglearning.com/
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The learning walks took place during the morning of the school day. Members of the Senior Leadership Team accompanied me on some visits 

to classrooms and familiarised me with the layout of the building. On the learning walk I visited 7 classes and saw a snapshot of learning that 

was taking place. During the learning walk I spoke with 25 pupils.  A learning walk only captures a brief glimpse into a lesson and while I recognise 

that different activities happen at different times of day and on different days of the week, I am looking to establish patterns of practice across the 

school, rather than highlight the specific teaching of any individual member of staff. What follows is simply a ‘window into the experiences of the 

pupils’ on the day I was in, from which I can draw out questions, suggestions and ideas for future development. 

 

In order to establish patterns of practice, I focussed on looking for examples of Challenge, Dialogue, Language for Learning, Questioning and 

Growth Mindset across the 7 lessons. I did not see the same time-slots in each session, and nor did I see all 7 sessions for equal lengths of time. 

I looked for observable behaviours and patterns of practice which I drew from the aims outlined above. 

 

These aims, behaviour and patterns of practice describe what powerful learning will look like when embedded across the school.  They identify 

your objective (where are we going?) and will measure progress as the project evolves (where are we now?) and inform your decision-making at 

identified points along the way (what are our next steps?).   

 

1. A culture for challenge for all learners 

• There is a shared understanding of the importance of ‘Challenge’. 

• Deliberate opportunities are planned to facilitate high quality challenge. 

• Everyone can recognise the thinking skills, strategies and processes they have developed as a result of challenge 
 

2. Learners who are resilient; who examine and learn from their mistakes 

• There is a shared understanding of Growth Mindset 

• Deliberate opportunities are created to make mistakes and learn from them as part of the learning process 

• There is an atmosphere of intellectual risk-taking and perseverance 
 

3. A language for learning that is modelled at all levels 

• Questioning techniques are effectively used to support and challenge others 

• Talk is exploratory rather than cumulative or disputational 

• There is a shared language to describe learning and progress 
 

In conjunction with the learning walks, pupil and staff interviews allow us to triangulate evidence and look for patterns and trends which indicate 

the school’s position at a point in time.  This “where are we now?” view is graphically illustrated to enable comparisons of data to be made at a 

glance.  

http://www.challenginglearning.com/
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WHERE ARE WE NOW? 
 

A culture for challenge for all learners. 
 
There is a shared understanding of the importance of challenge 
 
There is not yet a shared understanding of the importance of challenge across the school.  Leaders recognise this and said that although the 
staff have discussed and reflected on what is meant by challenge, how this links to a mastery approach and Bloom’s Taxonomy, many teachers 

do not ‘unpick things at a deeper level’.  Their view is that some staff see challenge as ‘an add-on’ to the lesson which pupils complete when they 

have finished their work.  They state that some teachers accept ‘low-level answers and do not challenge the thinking behind the answers’ and that they 

have not seen many ‘open questions to challenge’.  Some children have seen The Learning Pit, but leaders ‘feel there is more to do on that journey’. 
 

Parent perception of challenge is different to the schools.  1 parent said that their child ‘is challenged in a positive way’ and another said, ‘I am not 
sure if they are challenged, but they don’t come home saying they struggle’.  Parents view the competitive element of challenge as important and gave 

examples of their children coming home wanting to be on a higher reading scheme than their friends – they regard this as positive. 
 

When asked to define challenge, 1 parent said, ‘something that is difficult and you need to overcome it’ and another 

said ‘challenge is relative to the child’.  1 parent defined challenge as ‘coming out of your comfort zone’ and another 

parent said, ‘everyone would benefit from descriptive words to describe challenge’. 
 

Pupils themselves struggle to describe challenge with comments ranging from, ‘good adjectives and good words for 
writing’, ‘when you struggle with things’ and ‘(yesterday) we did something that we never did, so we all got stuck on it and we 
didn’t know what to do. At the end we found it easy to do it after we watched a video.’ 

 

When asked about challenge in learning during the learning walks, 7 out of 12 pupils described it as ‘difficult’ or 

‘hard work’.  3 out of 5 pupils said that they got a challenge ‘when the teacher tells them they have done the work right’.  
This links with a comment from a teacher during the teacher consultation when she said; ‘challenge is to provide 
an opportunity for kids who can do the activity quite quickly’.  The Learning Support Assistants (LSA) have noticed the 

response from pupils when presented with a challenge after completing work.  1 LSA said, ‘sometimes teachers 
give a challenge and kids can do it, but then there’s nothing else for them to do’.  Another LSA recognised that this can  

The Learning Pit highlights 
resilience and 
determination as key 
learning dispositions. 

http://www.challenginglearning.com/
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lead pupils into falling into a pattern of ‘accepting the minimum’ when she said, ‘sometimes children get into a lazy pattern of thinking that “I’ve done all I 
need to do’.   
 
Staff and pupils are connecting challenge with successful completion of activities rather than cognitive dissonance which deepens thinking.  

Some teachers recognise the importance of this when they said, ‘it’s about getting kids to take a risk’ ‘being willing to get out of their comfort zone and 
making them think’.  Currently, although there is a recognition that this is good practice, it is not yet the commonly held view of all pupils.   

 
Deliberate opportunities are planned to facilitate high quality challenge  
 
In the 7 lessons observed there was no evidence of planned opportunities to facilitate high quality challenge.  9 pupils were asked if they found 
the tasks they were doing to be challenging and 6 said they found the work easy, with 3 pupils saying that they found the work hard because 
they always find the subject hard.  In 3 classrooms the activities that pupils were completing was not differentiated appropriately which resulted 
in pupils finding the task too easy as they could already do what was being asked of them.  Similar comments were expressed in the pupil 

focus group as 5 children said they found learning ‘generally easy’ and 6 said they found learning ‘sometimes easy and sometimes a bit harder’.   
 

LSAs believe that pupils are sometimes content with completing easier activities as; ‘they desperately want to please’.  They believe, ‘children think 
they have achieved if they get the answers correct or have written a lot of work’. This connects with some parent views, as one said during the 

consultation, ‘my son just wants to please us’. 
 
Adults recognise the importance of establishing strong and safe relationships with pupils, but question whether this climate inadvertently 

creates a culture of compliance and reward.  One LSA said, ‘I wonder whether teachers worry about putting too much green (for growth in marking) – 
do we want the pupils to feel bad?’.  This comment suggests that teachers believe pupils view challenge as stressful as opposed to viewing 

challenge as something which pupils will find exciting and interesting and from which a climate of self-efficacy can be nurtured. 
 

Leaders recognise that ‘younger children like the “green for growth”, but that older pupils do not’.  There is currently a culture where teachers and 

pupils view challenge as additional to learning and something that is offered once you have completed the main task, rather than teachers 
encouraging a climate where challenge is seen as important for all pupils.  At the moment, pupils do not have a common language to describe 
challenge and although they recognise its value, they are unable to state how it has impacted upon their learning. 
 
 
 
 
 

http://www.challenginglearning.com/
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Everyone can recognise the thinking skills, strategies and processes they have developed as a result of challenge 

 
Pupils are aware of the schools five learning values; Reflection, Motivation, Collaboration, Proactive and 

Resilience and are able to give examples of when they have been, for example “collaborative” – ‘We used 
clouds with collaboration and we all had to think of a design which we could put as it, like a background for it, 
something that shows what it means.  It’s like bees all working together to make a hive’.  Pupils struggled to give 

examples of strategies they have developed as a result of challenge.  1 pupil said ‘I just keep trying if 
something is hard’ and another said ‘I ask the teacher or my friend’.  No pupil asked was able to describe the 

type of thinking they have used during a challenging experience in learning. 
 
I did not see any evidence of pupils or adults referring to strategies and processes linked to challenge in 
any of the classrooms visited. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

0 1 2 3 4 5

There is a shared understanding of the importance of

'Challenge'

Deliberate opportunities are created to facilitate high quality

challenge

Everyone can recognise the thinking skills, strategies and

processes they have developed as a result of challenge

Key – Practice is: 

0 – Not happening yet 

1 – Emerging 

2 – Inconsistent, occurs in pockets 

3 – Regular, wider experience 

4 – Strong, consistently engaged 

5 – Fully embedded  

 

The school values are linked to question 
stems.  These could be used with pupils 
to help them ask better questions of 
each other. 

http://www.challenginglearning.com/
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Learners who are resilient; who examine and learn from their mistakes 

 
There is a shared understanding of Growth Mindset 
 

Leaders perception is that as the pupils move through the school, they are more likely to develop a fixed mindset.  1 leader said, ‘I think our 
older children see mistakes as something to avoid’.  This view is supported by parents who state, ‘If something is not perfect then my child screws it up’ 

and ‘My child gets upset if they can’t do it’. 
 

9/9 pupils who were asked about resilience said that it was important to ‘not give up’ and ‘keep trying when you find things hard’ and 7/8 pupils were 

able to give examples where they had recently found an aspect of learning a struggle but were resilient.  In 1 lesson a pupil had stopped doing 

an activity because she struggled and said, ‘I find this too hard.  I am more of a word person than a picture person’. 
 

2 classrooms had a Growth Mindset display and all pupils (5/5) were able to explain what a fixed and growth mindset was.  1 pupil said ‘You 
have to keep trying, even if you don’t know the answer straight away - keeping trying is what is important’ and another said ‘having a growth mindset helps 
your brain grow’, however 3 other pupils made comparisons between their outcomes and the outcomes of their peers.  1 pupil said, ‘I know I’ve 
done well when I get a better score in a test than my friend’ and another said, ‘I’m not good at maths, but  
 

my friend is and she helps me’.  Pupils who compare their learning with that of their peers are more likely to develop a fixed mindset and avoid 

challenge. 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Growth Mindset display 
shows the beliefs and 
attitudes of both mindsets. 
This could be developed 
and used to help pupils 
understand when they are in 
a fixed and growth mindset. 
Pupils could describe 
strategies they use when 
they are aware of the 
mindset they are in. 

http://www.challenginglearning.com/
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Deliberate opportunities are created to make mistakes and learn from them as part of the learning process 
 
All pupils were able to explain how ‘green for growth’ was used as a strategy to highlight errors and correct them, however 5 out of 7 pupils 
were unable to explain why they had made the error and what they had learned from it.  4 out of 6 pupils highlighted mistakes that they had 
made which were careless errors (such as writing the wrong number or not using correct grammar or punctuation), and 2 pupils were able to 
identify how a mistake in process or thinking had led to learning.   
 

3 out of 5 pupils said that they wait for the teacher to tell them if the work they have done is correct before ‘doing a challenge’ and this connects 

with responses in the pupil focus group when 1 pupil explained, ‘I know I’ve learned when I finish something and the teacher marks it right’.  
In 1 lesson, the focus of learning during the observation was to highlight a process error in maths with the whole class.  The teacher had  

identified that ‘many pupils’ had made the error in the previous lesson and so worked through how to complete the problem with the whole class.  

Looking through pupil books it was unclear which pupils had made the error as the books we saw were from pupils who had got the process 
right.  In another lesson pupils were working together as a class to improve a piece of text on the whiteboard by suggesting alternative verbs 

and adjectives.  1 LSA said, ‘I think teachers could use modelling of work more to highlight mistakes.  There should be more peer assessment not regular 
assessment’. 
 
Although pupils recognise the value in making mistakes, they are unable to make a personal connection of how mistakes have enhanced their 
learning experience. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Examples of pupils examining mistakes, editing and redrafting another pupil’s 
work to improve their learning.   

http://www.challenginglearning.com/
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There is an atmosphere of intellectual risk-taking and perseverance 
 
Although pupils were sometimes challenged during across the 7 lessons observed, the challenges were viewed by 

pupils as ‘more difficult work’ as opposed to an opportunity to create cognitive dissonance through an examination of 

ideas, themes or concepts. 
 
In 2 out of 3 lessons there were missed opportunities to deepen thinking as responses were accepted and praised 
without further challenge. 
 
In the pupil focus group, all pupils said they wanted to feel challenged on a regular basis and that they wanted 

diversity of experience in these challenges.  1 pupil said, ‘I want lots and lots of challenges.  At the moment, we only have 
one or two’ and another said, ‘I get fed up when the work is easy – it’s a bit boring’.  Pupils are unclear on precisely what 

challenge looks like and feels like (other than saying it is more difficult work), yet the comment about ‘easy work being 
boring’ suggests that pupils want to view challenge as stimulating and interesting rather than difficult.  Giving pupils 

the opportunity to take risks in their thinking and creating opportunities to intellectually struggle should be a priority. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Key – Practice is: 

0 – Not happening yet 

1 – Emerging 

2 – Inconsistent, occurs in pockets 

3 – Regular, wider experience 

4 – Strong, consistently engaged 

5 – Fully embedded  

 

An example of a sorting and 
classifying exercise using a 
Venn Diagram approach. 

0 1 2 3 4 5

There is a shared understanding of Growth Mindset

Deliberate opportunities are created to make mistakes as part

of the learning process

There is an atmosphere of intellectual risk taking and

perseverance
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A Language for Learning that is modelled at all levels 
 

Questioning techniques are effectively used to support and challenge others 
 
Across the 7 lessons I observed I noted 68 questions asked by the teachers to pupils.  Of these questions, 61 were with the intent of clarifying if 
the pupil understood or they required a limited response from pupils.  Across the 7 lessons, I observed 17 questions asked by pupil to teacher 
and 3 asked by pupil to pupil.  These questions were connected with the practicalities and preparation for learning, rather than the learning 
itself.  When questioning focussed on learning, in 3 sessions the process followed the I-R-E pattern of Initiate-Respond-Evaluate (teacher 
question-pupil responds-teacher states ‘yes/no’).  Where this happened, the possibility of exploring concepts or challenging the pupil’s thinking 
was closed down. 
 

In 2 of the sessions, opportunities to move into ‘Think-Pair-Share’ or small group discussions were missed, even though a clear opportunity to 
do so presented itself.  For example, the teacher would ask the class a question and take responses from individual pupils who had raised their 
hands.  The pupils could have been given 20 seconds for thinking and rehearsing language before answering.  Not taking this opportunity led to 
pupils giving short answers to teacher questions and in all cases the teacher was looking for the ‘correct’ answer. 
 

Teachers said that some of their questions would be planned, but that it depends on pupil responses; 

‘It depends on what comes up and if it’s a misconception’. 
‘We all have the starter question “how did we do that?” which we ask’. 
 
Teachers felt that the White Rose maths scheme was helpful in allowing them to structure questions 
to deepen learning; 

‘It (the White Rose scheme) gives examples of problem solving and fluency and then there is questioning which 
is really helpful’. 
‘I am really intentional in how we ask higher order questions and not just the problem-solving at the end of the 
lesson’. 
 

During the learning walks, I asked pupils about the impact of questions on their learning and pupils 
felt like they were asked a lot of questions in class; however, these questions were mainly linked to 
protocol: 

‘Have you got everything you need?’  
‘Have you finished your work?’ 
‘What do you need to do next?’ 
 

No pupil was able to give an example of how questioning has led them to learning something. 

The Talk for Writing framework encourages 
pupils to ask questions in preparation for 
their written piece. 

http://www.challenginglearning.com/
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Talk is exploratory rather than cumulative or disputational 
 
Pupils were engaged in unstructured conversation in all 7 lessons observed.  In none of these lessons was pupil dialogue structured, 
purposeful or directed with the specific aim of developing thinking and exchanging ideas.  When dialogue was encouraged in pairs or groups, 

the focus of the dialogue was unstructured (‘turn to your partner and talk for one minute’, ‘discuss your answers’).  During this time, pupils missed the 

opportunity to think more deeply as the conversation lacked focus.  I observed 3 examples of pupils engaged in dialogue about their work, but 
this was cumulative, and they did not challenge each other’s ideas but instead looked to support and reassure each other.  All other talk was 
task-related rather than learning focussed. 
 
No exploratory talk was observed in any of the 7 classrooms I visited. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
There is a shared language to describe learning and progress 
 
I saw learning objectives expressed as ‘I am getting better at’ statements shared with pupils in 6 of the 7 classrooms visited.  I did not see 
success criteria shared with pupils in any of the sessions. 
 
 

The learning environment is conducive for 
pupil collaboration and talk. 

A display highlighting dialogue stems which 
pupils could use to help develop exploratory 
talk. 

http://www.challenginglearning.com/
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I asked 17 pupils if they knew their learning target.  12 pupils referred to the learning objectives either written on their activity sheet or the board 
and 4 pupils were able to say how they had met the learning objective with at least 20 minutes of the lesson remaining.  The remaining 5 pupils 
were unable to explain their learning target. 
 
When asked if they understood the learning objective, or what its purpose was the responses from pupils were varied.  6 pupils were able to 
explain how the learning objective helped them to understand their learning in the lesson and the remaining 11 pupils responded with 
comments like, ‘I don’t really know what it means’ or ‘the learning objective says what you have to do’.  This indicates a disconnect between 
activity and learning intent. 
 
All pupils could describe what they were doing, but struggled to say what they were learning with comments like: 
‘I’m learning about dragons’, ‘Doing about the Gingerbread Man’.  They did not have a language to explain ‘Where am I now’.  The deficit in 
language also impacted on their ability to identify next steps, for the third question (what my next steps are) they gave answers like: ‘keep 
trying’, ‘practice more’ and ‘ask the teacher’.   
 
All pupils asked said they would know they had learned something when their teacher tells them or when they get the answers correct.  Pupils 

explained progress as ‘when you know you are getting better at something’ and gave examples of improving test scores as an indication of progress.  

Pupils said that they sometimes get to work with other pupils on editing and improving work.  This supports the teacher’s comments that in 

literacy pupils form editing trios.  1 teacher said, ‘Mine (pupils) have started supported spelling partners and you should hear the conversations – it’s 
lovely!  They are quite focussed on what they are doing.  I think as an adult, we explain but it’s brilliant in child-friendly speak’. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A display showing 
Talk for Writing story 
mapping.  If displays 
show the learning 
journey that pupils 
take, this highlights 
the progress they 
make from the 
beginning of the 
activity to the end. 

Learning objectives are 
expressed as ‘I am 
getting better at’.  If 
success criteria were 
linked to these 
objectives, it would 
enable pupils to identify 
‘where am I now?’ and 
‘what are my next 
steps?’ 

http://www.challenginglearning.com/
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Key – Practice is: 

0 – Not happening yet 

1 – Emerging 

2 – Inconsistent, occurs in pockets 

3 – Regular, wider experience 

4 – Strong, consistently engaged 

5 – Fully embedded  

 

0 1 2 3 4 5

Questioning techniques are effectively used to support and

challenge others.

Talk is exploratory rather than cumulative or disputational

There is a shared language to describe learning and progress
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SUMMARY 
 

 
 

At the end of the day Richard Kielty met with the leadership team to review the data collected.  This summary details what was discussed 
during the meeting. 
 
Bradley Barton Primary School and Nursery is a school where pupils feel valued and supported.  All children were happy to talk about their 
school experience and all pupils said they felt happy and enjoyed school. 
 
However, there is not yet a shared understanding of the importance of challenge, nor a common language to describe challenge or progress in 
learning. Some pupils view challenge in terms of ‘harder’ or ‘more difficult work’ which is seen as an addition to learning.  At the same time, 
these pupils acknowledge its value in learning. This is because pupils don’t necessarily have an experiential understanding of what challenge 
looks/feels like. They think of challenge as anything that is difficult or new to them. Despite this, in the focus groups pupils spoke about wanting 
to be challenged because they recognise that this is how they learn. 
 
Pupils and staff talk positively about struggle (for example, that it’s okay to make mistakes; mistakes are important for learning) though some 
expressed that they did not like to take risks or make mistakes.  I did not see pupils have the opportunity to explore and analyse mistakes as a 
deliberate learning strategy in 6 out of the 7 lessons and most pupils were unable to explain how a mistake had led to learning.  Pupils 
understand that mistakes will be made when they are learning, however they do not yet recognise mistakes as something to be examined  

0 0.5 1 1.5 2 2.5 3 3.5 4 4.5 5

A culture of challenge for all leaners

Learners who are resilient, who examine and learn from their

mistakes

A language for learning that is modelled at all levels
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further or more deeply in order to clarify and/or extend learning. In 6 of the 7 lessons observed, verbal praise was given to pupils who answered 
the question correctly and this leads to a perception by pupils that the aim of learning is not to understand the process, but to ‘get the correct 
answer’. 
 
There were no examples observed of challenge that required pupils to apply higher order thinking skills, such as reasoning and evaluation to 
their learning. 
In the sessions observed, the teacher mostly directs the learning and there is little opportunity for pupils to ask questions of each other and 
explore ideas. Teacher questioning is not yet used to extend understanding or challenge and usually follows the Initiate-Respond-Evaluate 
sequence. This results in many pupils trying to guess what the teacher is thinking. 
 
The talk observed between pupils themselves was unstructured and lacked purpose; consequently, it did not challenge thinking but instead was 
focused on getting the right answer. Metacognitive learning and independent thinking rely on well-established structures for dialogue, and good 
habits for talk in lessons. Pupils need to be able to engage in ‘exploratory talk’ if they are to become curious, engaged and ask questions. 
 
In 6 out of 7 classrooms visited there were learning objectives which had been shared with pupils.  When talking to pupils they could 
identify the objectives but could not always explain what they meant or how they connected to learning. There is a heavy reliance on 
teachers to direct the learning, pupils do not yet have a language to explain what they are learning, how well they are doing and what their 
next steps are. 

There is a strong desire from leaders and teaching staff to embed challenge at all levels. With a clear sense of what this looks like, and some 
strategies for developing dialogue, questioning and collaboration, a culture will be developed where challenge is viewed by parents, teachers 
and pupils as exciting, interesting and a necessary component of all aspects of learning. 

 

WHAT ARE OUR NEXT STEPS? 

 

• Create a shared definition of ‘a good learner’ which is understood and used by all stakeholders.  

• Develop questioning techniques that encourage cognitive conflict, and which challenge the pupils to go deeper in their understanding. 

• Focus on the development of exploratory talk and create more opportunities for structured dialogue which challenges ideas and 

thinking. 

• Enable pupils to take intellectual risks which involves examining and learning from mistakes. 

http://www.challenginglearning.com/

	Bradley Barton Primary School and Nursery has 435 pupils from nursery through to Year 6 with 17 teachers providing a pupil to teacher ratio of 25:1.

